— Pa3paboTka ¥ MpeaCcTaBICHHE MaKeTa PEKIAMHOTO mocrepa / KIIWIa;
COCTaBJICHUE OINPOCHHUKA Ui TPOBEJCHUS MHKDPOUCCIICOBAHUS MHCHHU
MPE/NOYTCHUH ONPEACICHHOTO KOJIMYECTBA PECIIOHICHTOB C MOCICAYIONICH
00paboTKO# U IIPEACTABICHUEM PE3yIbTATOB.

— IIpe3eHTaruu B BUIIC MHTCPBBIO, POJICBOW HIPBL, IBPUCTHYCCKON OECeIbl.

— YueOHbIe 1e0aThl pa3IMYHBIX THUIIOB: WHIUBHIYaJbHBIC (MMIIPOBH3a-
[IMOHHAS PedYb, aBTOPCKOE HCIIOJIHEHHWE), MapHbIE W KOMaHIHbIE (TpobIeM-
HBIE, JKCTpecc-nebaTsl, obobOmaromue, aedatel Ilommepa, mapiamMeHTCKHE,
cyne6nsle, nebatsl JImakompHa-J[yrnaca) [3, c. 6].

OmnbIT MpenojaBaHusi MOKa3bIBAET, YTO NMPUMEHEHHE Keic-MeToaa Ciy-
JKUT Pa3BUTHIO Y CTYICHTOB SI3bIKOBOTO BYy3a OUCKVPCUBHOU, COLUAIHHO-
JUYHOCTHOH, COYUOKYIbMYPHOU, cmpame2uyeckoli KOMIIETEHIIUN, a Takxke
MO3BOJISIET KCIOJIBb30BaTh MOPAIBHO-3TUYECKYI0 CTOPOHY y4eOHOTo MaTe-
pHaia B BOCITUTATENBHOM paboTe, CIIOCOOCTBYET MOBBIMICHUIO YPOBHS 00MICH
IPYAULUHU 00YYAOIUXCS U MOOYKIACT UX K MO3HABATCIHHON JCSITEIBHOCTH
Y MHTCIUICKTYAIbHOMY Pa3BUTHIO.
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Ucnpasinenue omubOK SIBISETCS HEOTHEMIIEMOM YaCThIO OOYUEHUS aHTIINI-
CcKOMY s3bIKY. Korma u Kak MCIIPaBIIsTh OIIMOKH 3aBHCHUT OT LIEJH 3aHITHS.
CVIIECTBYIOT DPa3IMYHbIC CIIOCOOBI MCIPAaBICHUS OIMMOOK: HCIIPaBICHHUE
VYHTEIIEM, UCIPABICHUE CBEPCTHHUKAMU M CaMOHMCIpaBiIeHHe. MeToIbI uc-
IpaBicHUs OMMOOK BKIIIOYAIOT: U3BJIEUECHUE OIINOOK, IeEpehOpMYINPOBKY,
IIOBTOPEHHE, METAJIMHIBUCTHYECKYIO HMHMOPMAIUIO, SBHOE HCIIPaBICHUE,
VTOYHEHHUE, IMOABEACHHE WTOIOB M 3allUCh T'OBOPEHUS. YUHTENS JIOJDKHBI
TIIATENBHO MMPOAYMBIBATh, KOTA AaBaTh OOPAaTHYIO CBS3b, YTOOBI HE HAPY-
IIATh X0/ 3aHATUH U HE AEMOTHBUPOBATh YUaI[HXCS.
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Kniouesvie cnosa: rpybas ommubka; ommoOKa; HCHOpaBlIeHHE OMHMOOK; METOIBI HC-
MPaBJICHUS OIIMOOK; HEMEIUICHHOE HCTIPABIICHHUE; OTCPOYEHHOE HCIIPABIICHHUE OILIMOOK.

Error correction is an essential part of teaching English. When and how to
correct errors depends much on the goal of the class. There are different
ways of error correction: teacher correction, peer correction, and self-
correction. There are a number of error correction techniques: elicitation,
recast, repetition, metalinguistic information concerning errors, explicit
correction, clarification, end-of-class summary, and recording. Teachers
should consider carefully when giving feedback as not to disrupt the flow of

the class and not to demotivate students.

Keywords: error; mistake; error correction; error correction techniques;
immediate correction; delayed correction.

Error correction is one of the most discussed and debated issues among
the teachers of foreign languages. There is always some thinking about when
and how to correct a student and if to correct him at all. Teachers fear of the
two extremes: to overcorrect a student, which will discourage him to speak,
and not to correct where necessary, which will lead students to rude and
repeated mistakes. There are a number of views and ways of correcting errors
and it needs time to find out what a student can feel comfortable with.

When we think about mistakes students make and teachers make, we
realize that the term 'mistakes' implies different types and categories of
mistakes. Julian Edge, an honorary senior lecturer of the University of
Manchester, divides mistakes into three broad categories; 'slips' (these are the
mistakes that students can correct themselves if they are pointed out to them),
'errors' (mistakes that students can't correct themselves because such mistakes
still need explanation, and 'attempts' (a student makes such a mistake as he
doesn't know the correct way of saying it or doesn't know the rule). Julian
Edge comes to the conclusion that the most crucial mistakes are those that
interfere with communication and meaning. Moreover, correct linguistic
forms don't mean anything if they don't help to express what people mean.
So, the category of 'error' is of great importance for teachers but at the same
time the category of 'attempt' reveals students' current knowledge [1].

Teachers should know when to correct errors. It all much depends on
what the goal of the class is: whether a teacher concentrates on fluency or
grammar accuracy. As soon as a class discussion is planned, it is more
sensible to pay attention to what students say and what they think about. And
if it is a homework presentation or role-play, then it is appropriate to
encourage grammar accuracy. But it is not only the teacher who should
understand the goals of the class or the task but the students should be aware
what to get ready for.
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One can speak about the two broad types of error correction: immediate
correction and delayed correction. There are some pluses and minuses of
both. Teachers use immediate correction when they correct an error in
context. On the one hand, it's useful because a student gets the teacher's
personal attention and can request for some clarification if he has some
misunderstanding. On the other hand, students quickly forget what
errors/mistakes and how they have been corrected. Moreover, some students
may feel embarrassed. When we speak about delayed correction, we mean
that such correction doesn't interfere with students' speech or communication
process, it is quite anonymous because students are not singled out. The
minus is that sometimes not all students understand that it is their error that
has been corrected [2].

When mistakes are made, it is quite often the teacher who corrects them.
However, the important thing to remember is that the best way of correction
is when students correct themselves, which is called self-correction. But it
can occur only when a student is able to do it and is aware of the rule but has
no much practice. Another way of correction is peer correction, i.e. when
other students in class correct mistakes. Among the advantages of peer
correction are:

— All students are involved in classroom activities.

— Students have to listen to what others are saying.

— It encourages thinking.

— It makes students cooperate.

But there are minuses in this way of correction:

— Other students can also make mistakes.

— A student being corrected may feel intimidated and humiliated by the
fact peers know the rule and he doesn't. He may become demotivated.

— It may lead to conflicts between students.

What is useful about teacher correction is that it is quick, students hear
correct forms, and it saves time. On the other hand, it makes the teacher
dominate the class, it does not encourage thinking either, and it does not allow
the teacher to understand if the mistake is a slip, an error or a mistake. Anyway,
teachers should always be sensitive not to offend students. They should get to
know their students better and find the right frame to correct them.

There are a number of on-the-spot error correction techniques:
elicitation, recast, repetition, metalinguistic information concerning errors,
explicit correction, and clarification.

Elicitation happens when a teacher elicits the correct form from the
student by making a pause and allowing a student to complete some sentence
that teacher has started. With this techniques students concentrate on the
linguistic form and remember the correction. However, they have some
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obscure knowledge and understanding of the structure used to use it after and
be able to self-correct.

Recast means providing the correct answer without directly saying what
the mistake is and what is wrong. It is inferred and doesn't interfere much in the
conversation but students don't pay attention much to such a recast or
reformulation and for them it is not quite clear if they have been corrected or
not.

It is typically applied to correct pronunciation mistakes. A teacher may
verbally repeat the sentence of a student to correct the mistake in it. For
example, a beginning-level student may say / know him, pronouncing the
word know as it is written; a teacher can repeat the word again and correct the
students’ pronunciation. It is immediate, students as a rule notice it.
However, sometimes students fail to see what is wrong.

Metalinguistic information regarding errors technique is used when a
teacher asks questions to explain and help students understand where a
mistake is. A teacher can give comments or extra information, use gestures
and signs. This technique can be beneficial for students but at the same time
it may interrupt the real flow of the lesson.

A teacher uses explicit correction to offer the correct answer. It is
immediate but it is not student-centered and doesn't motivate students to self-
monitor.

Using clarification request technique a teacher usually tries to signal a
student that there is a mistake for him to self-correct. it encourages students
to self-correction and they will remember it. This technique works only when
a student is able to self-correct.

There is also delayed correction or it can be called after-the-event
correction.

The end-of-class error summary is a useful way to get into with your
students. To do this, a teacher should take down notes of students’ biggest or
most common errors during the whole class and leave some minutes at the
end of the lesson to go over some of them. But it shouldn't be the first when a
teacher addresses mistakes, they should be paid attention to during the class
and generalized at the end of the class. Usually the errors in the end-of-class
summary are written down on the blackboard and students are asked to find
them and make the correction. Students are given another chance to reinforce
the rule and their knowledge. They are not teacher-centered that is why they
are learned.

Sometimes teachers can record students' speaking when they do it either
individually or in pairs/even groups. At the end of the speaking task students
analyze their performance with the teacher. This form of error correction
makes students pay more attention to what they say and how they say it. So,
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students not only become more aware of gaps in their spoken English but
also can see how their spoken English is getting better. [3]

A lot of research has been conducted into what, how and when to correct,
however it is the teacher who decides how it is best to be done. Teachers
should consider carefully when to give feedback in the way as not to disrupt
the flow of the class. Teachers should always be careful not to demotivate
students and, moreover, should not be afraid to offer peer correction to other
students.
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CerofHss UHTEPHET-UCTOUHHKM CTall HEOTHEMJIEMOM 4YacThiO IIpolecca
MPENoaBaHus U U3Y4YEeHHs MHOCTPAHHBIX SI3bIKOB. OOMEH OIBITOM HCIIOJTb-
30BaHUs LU(POBBIX MATEPUATOB CIOCOOCTBYET MOBBIMICHHIO KBaIu(pUKa-
LUY TIpenojaBareicii U CyIEeCTBEHHO SKOHOMUT BpeMs OATOTOBKH K 3aHs-
tusaM. Ilpennaraercsa psj UHTEPHET-PECYpPCOB, KOTOPBIC YCIIEIIHO HCHOJIb-
3YIO0TCS aBTOPOM Ha 3aHATHAX 110 IOPUIUYECKOMY aHTIIUHCKOMY.

Knrouegvie cnosa: MHTEpHET, UU(POBBIC TEXHOJOTHH; HABBIKH ayAHpPOBAHHS;
CHelnMaibHasl JEKCUKA; IOPUINUYECKUNA aHTTTMHCKUN.

Nowadays Internet resources are an integral part of foreign languages

teaching and learning. Sharing experiences in digital materials

implementation into a classroom promotes teachers’ advanced training and
saves lesson preparation time crucially. The report offers a number of
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