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This article is devoted to the problem of the development of the intercultural compe-
tence in foreign language classes. It highlights the advantages of employing the types of
tasks and assignments used in preparation for international language exams (primarily, in
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English) for attaining such a purpose. The focus has been made on the Cambridge exams:
FCE (First Certificate in English) and CAE (Certificate in Advanced English). Such a
choice has been conditioned by their prestige and the practical experience of the authors of
this article. The conclusion has been made that preparation for international language ex-
ams contributes to the development of not only linguistic skills, but also of such important
aptitudes as openness for effective communication with representatives of other cultures,
tolerance to social and cultural differences as well as the abilities of showing empathy and
critical thinking.

Key words: intercultural competence; international language exams; Common Euro-
pean Framework of Reference; competence-based approach.
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Hacrosimast craThst OCBsIIeHa MPOOJIEMe Pa3BUTHSI MEKKYJIBTYPHONH KOMITCTCHIIAH
CTYZICHTOB Ha 3aHSATHSX MO MHOCTPAHHOMY SI3bIKY. B Hell mpeicTaBlicHBI MPEUMYIIECTBA
UCITIOJIb30BAHMs O0YJAONINX M KOHTPOJBHBIX THIIOB 33JaHH, KOTOPbIC MPUMEHSIOTCS B
paMKax MOATOTOBKH K MEKIyHAPOIHBIM 3K3aMeHaM (B IIEPBYIO OYEpPe/ib, [0 AHTIUIHCKOMY
s3bIKY). [1aBHBIM 00pa3oMm, peub UIET 0 keMOpupkckux sk3amenax FCE (First Certificate
in English) u CAE (Certificate in Advanced English). Takoii BsI0Op ObLT 00YCIOBIEH HX
IPECTIKEM W HEMOCPEICTBEHHBIM TMPAKTHYECKUM OIBITOM aBTOPOB JAaHHON CTaThH.
CoopMynupoBaH BBIBOA O TOM, YTO MOATOTOBKA K MEXIYyHAPOIHBIM SI3BIKOBBIM JK3aMe-
HaM CIOCOOCTBYET Pa3BUTHIO HE TOJBKO SI3BIKOBBIX YMEHHI, HO M TAKUX BaKHBIX KAUECTB
JUYHOCTH, KaK FOTOBHOCTh K 3(P(HEKTHBHON KOMMYHHKALUH C MPEICTABUTEISIMUA HHBIX
KYJbTYp, TOJIEPAHTHOCTH B OTHOLIEHHH COIMAIBHBIX M KYJIbTYPHBIX Pa3lIUuMii, CIoCco0-
HOCTb K OMITATHU U KPUTHYECKOMY MBIIILICHHIO.

Knwuesvie cnosa: MEXKyIbTypHasT KOMIIETCHIUSA; MEXKIYHAPOAHBIE S3BIKOBBIE DK-
3aMeHbI; 00IIeeBpOneiicKkie KOMIETEHIINH BIIAJICHUS] MHOCTPAHHBIM SI3BIKOM; KOMIIETEHT-
HOCTHEBIN ITOJIXO/I.

The globalization of international relations necessitates effective inter-
cultural communication, which implies intensive personal and professional
intercourse in foreign languages. The success of such communication largely
hinges on the ability of the interlocutors to overcome the linguistic and cultur-
al barriers. This, in turn, requires a sufficient level of their intercultural com-
petence apart from a good command of foreign languages.
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There exist various approaches to the understanding of what intercul-
tural competence is. G. V. Elizarova states that intercultural competence is an
integrative quality, an ability of an individual to carry out interpersonal and
professional communication in order to attain a positive result [7, p. 310]. A.
P. Sadokhin, a recognized expert in this field, generally considers such an ap-
proach to be the most common one in the practice of intercultural communi-
cation. He lists such important benchmarks of a developed intercultural com-
petence as openness to learning foreign cultures; the perception of psycholog-
ical, social and other intercultural differences; psychological readiness to co-
operate with representatives of another culture; the ability to overcome so-
cial, ethnic and cultural stereotypes; the possession of a set of communicative
tools and their correct choice depending on the context of speaking; the ob-
servance of etiquette norms in the communication process [8, p. 133].

In this regard it has to be said that quite a number of specialists in the
field of foreign language teaching: E. Low, S. Chong, M. Ellis, T. V. Zhavner,
S. V. Nesterova, L. M. Popkova, A. S. lakovleva, Y. L. Semenova, G. V. So-
rokovykh have come to the conclusion about the advantages of implementing
oral and written types of tasks practiced in international language exams for
the development of the integrative communicative competence [see 2; 3; 5; 6;
9; 10]; hence, the development of the intercultural competence as it is be-
lieved to be a derivative of its socio-cultural and linguistic aspects [7, p. 310].
In fact, the types of tasks offered at international language exams like CAE
(Certificate in Advanced English) have been developed on the basis of the
competence-based approach and are linked to the Common European Frame-
work of Reference for Languages (CEFR) [see 1].

In accordance with it, there was developed a scale outlining 6 levels of
foreign language proficiency distinguished from Al to C2 (or from a beginner
to a proficient user). International language exams measure the level of com-
petence in 4 main types of activities: reading, writing, listening and speaking.
This scale enables educational institutions and employers to establish the re-
quired level of the language proficiency for their potential students and em-
ployees. The scores for the exam can be considered as a reliable confirmation
of the tested linguistic abilities as well as the level of development of the re-
lated competencies.

For the confirmation of proficiency in English, the most popular lan-
guage exams in the European framework are FCE (First Certificate in Eng-
lish), IELTS (International English Language Testing System) and CAE (Cer-
tificate in Advanced English). L. M. Popkova and A. S. lakovleva state that
preparation for such tests presupposes a complex development of all the fac-
ets of the integrative communicative competence: i. e., the linguistic, socio-
linguistic, discursive, strategic, social and sociocultural [6, p. 162]. They also
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believe that borrowing European experience in compiling tests and assign-
ments while preparing students for international language exams will help to
strengthen the competitive position of the Russian educational system at the
international level [6, p. 166].

With respect to increasing competitiveness, T. V. Zhavner describes the
current approach of the Siberian Federal University in relation to foreign lan-
guage teaching and testing since 2016. Within the framework of the Russian
academic excellence program, bachelor students of engineering specialties
have been studying English for preparing for the FCE Cambridge certificate
which corresponds to the B2 level in accordance with the Common European
Framework of Reference for Languages. It has to be added, though, that such
preparation was organized for those students who demonstrated the best re-
sults after the entrance language tests at the university [3, p. 42].

S. V. Nesterova and Y. L. Semenova stress that focusing on the stand-
ards of international language exams in the process of language learning at
university is a prerequisite for increasing academic and working mobility [see
5; 9]. The requirements of European universities to the language command of
their potential exchange programs participants vary. However, an internation-
al certificate like TestDAF (Deutsch als Fremdsprache) for the German lan-
guage or CAE for English are generally well-recognized both by educational
institutions and companies. Y. L. Semenova says that CAE certificate has
weight for such companies as Hewlett-Packard, Microsoft, Sony, Nokia and
Bosch [9, p. 30]. In such a way preparation for international exams forms mo-
tivation for further education, enables students to reveal their potential and
increases their competitiveness in the common European educational space.

From the personal experience of taking part in the CAE some other ad-
vantages in terms of competence development can be added. Apart from the
knowledge of the language, international tests also check a number of essen-
tial skills and abilities expected from an educated member of society. Among
the most important ones is the understanding of a wide cultural context.

At the lower levels, students generally have to know and analyze only
everyday situations, for example, consuming goods and services, communi-
cating with friends and relatives or knowing some basic aspects about the cul-
ture from which the language originates (like common etiquette norms).
However, in order to effectively prepare and successfully pass international
language exams of a higher level, like CAE or CPE (Certificate of Proficiency
in English), it is essential to demonstrate more advanced vocabulary and
grammar for communicating sophisticated thoughts and emotions, as well as
an in-depth cultural knowledge.

The subtests on the receptive types of speech activity, Reading and Use
of English and Listening, are oriented at a holistic comprehension of the situa-
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tion, which presupposes background knowledge of technology, history, law,
politics and other areas. Regarding the subtests on the productive kinds of
speech activity, namely, Speaking and Writing, it has to be said that they re-
quire not only a vivid worldview, but also an ability of expressing an opinion
on complex issues in a well-structured and comprehensible way.

One of the tasks of the subtest Speaking is connected with participating
in a dialogue. Two candidates are expected to discuss an issue and come to a
conclusion, which engages analytical and communicative skills aside from the
linguistic ones. In subtest Writing the first task is always preparing an essay in
which the test-takers are expected to reveal their ability of critical thinking.
Apart from fluent grammar and vocabulary use, the vital criteria involve or-
ganization, clarity and coherence. It is worthy of note that in the second task
of this subtest the topic and the style of the texts can be chosen by candidates.

Undoubtedly, doing these types of tasks may help students to develop
cultural tolerance towards different nationalities, peoples and their ways of
life. In the modern globalized world, building cultural tolerance is in demand.
The related abilities to effectively communicate and express one’s opinion,
show empathy, analyze and critically assess the context of speaking lay the
foundations of the students’ future success in the XXI century. Notably, the
mentioned qualities are in concordance with the list of universal competencies
offered by A.V. Makarov, a recognized national expert in the field of educa-
tional standards [4, pp. 108 — 110].

Summing up, it has to be said that approximation of university tests
and assignments to the types of tasks practiced in international language ex-
ams allows to solve a number of other important objectives like boosting mo-
tivation for language learning, liquidating knowledge gaps, bringing diversity
to the methods of teaching, promoting personal development in terms of com-
petence growth and contributing to the competitiveness among the education-
al establishments. The successful participation in international language ex-
ams as a logical consequence of preparation might promote further develop-
ment of the intercultural competence as long as obtaining an internationally
recognized language certificate may provide increased opportunities for tak-
ing part in academic and professional exchange programs.
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B cratbe paccmarpuBaroTCsl OT/ENbHbBIE BOIPOCH! TpaHC(HOPMAIIUU PEKIAMHOTO JIHC-
Kypca,aHaIM3upyeMble B paMKax HCCIEIOBAHUAX (DPaHIy3CKOW JIMHIBOCEMHOTHYECKOM
1IKO0JIbl. OTMEUYaeTCsl 0TKAa3 OT TPAJUIMOHHBIX PEKJIAMHBIX NPAKTUK M CMEIICHHUE PEKIIaM-
HOM KOMMYHHUKAIMM B CTOPOHY MHTepHeT-TexHOoJoruil (OaHHephl, BCIUIBIBAIOLIUE YBE-
nomieHus). ONMUCBIBAalOTCS HOBbIE (DOPMBI PEKIaMHOW KOMMYHUKAIMH, OOYCIOBJICHHbIE
nuBepcudukanueil Hocurene MHpopMaUu. YCTaHABIMBAIOTCA CHEUU(PUUECKUE YepThl
pPEeKOH(UTYpAIIUN PEKIAMHOTO JUCKYpca: HHTEPAKTUBHOCTH, MIEPEHOC aKIIEHTa C MPOaYyK-
IIMM KaK TaKOBOM Ha MpPOABM)XKEHHE MAapOK, Pa3IMuHble (opMa pPEeKIaMHON MHUMUKPUH,
«pa3MbIBaHUE» TOCPEACTBOM METAIUCKYPCUBHBIX MPAKTUK U 0OpalieHust K UITPOBOMY pe-
THCTPY, «yXKECTOUEHUE» KaK CIEACTBHE OOpaIlleHUs] K CTPATETUsIM IIOKOBOU PEKJIAMBI.
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