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Peer feedback and assessment are important aspects for learning practice,
which is reported in previous studies by Falchikov (2001), Ngar-Fun Liu and
David Carless (2006), Strijbos and Sluijsmans (2010). Student assessment of
other students' work has many potential benefits to learning. It encourages
student autonomy and higher order thinking skills. At the same time there
are numerous pitfalls but they can be avoided with anonymity, multiple as-
sessors, and tutor moderation. This paper also explores the reasons why aca-
demics and students can be resistant to peer assessment.
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B3aumHas oOpaTHas CBS3b M OLICHKA SABJIAIOTCA BOXHBIMHU (HaKTOpaMH Ipo-
necca OoOy4eHHs, YTO YKE€ COOOIIAIOCh B HPENBIAYIIMX HCCIEIOBAHHIX
Falchikov (2001), Ngar-Fun Liu and David Carless (2006), Strijbos and
Sluijsmans (2010). CymecTByeT MHOTO MOTCHIMAIBHBIX IPEHMYILECTB B
OLICHMBAaHUH Pa0OT CBEPCTHUKOB CaMHUMH CTYASHTAMH. DTOT HPOLECC CTH-
MYJIPYET CTYJICHTa K aBTOHOMHOCTU M Pa3BUTHIO HABBIKOB KPHUTHYECKOTO
MBILUIEHUS. B TO ke BpeMs CYIIECTBYET psiJl TPYAHOCTEH, KOTOPbIE MOXHO
n30eKaTh, UCNONB3YS] AHOHUMHOCTb, HECKOJIBKO YEJIOBEK JUISl OLICHUBAHUS U
peTyIIMpoBaHue Mpolecca IMPenoaBaTeteM. 31eCh TakKe MIPUBOAITCS IPH-
YHHBI, TI0YEMY HPEToJaBaTeIn U CTYACHTHI COIPOTHUBIIIOTCS TPUMEHEHHIO
B3aMMHOI OLICHKU.

Knrouesvie cnosa: OILICHKAa, B3aMHas 06paTHa;[ CBs3b, B3aUMHas OILICHKA, (1)0pMa-
THBHas OLICHKA, UTOrOBas OILCHKA.

Assessment is one of the most essential parts of the pedagogical process
through which an instructor can receive feedback and feedforward from stu-
dents about whether his teaching is effective and if he achieves the aims and
objectives of the lesson. The term “assessment” is often related to marking,
grading, measuring or ranking and, consequently, peer assessment can be
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viewed as the process when students give marks or grades to each other. Re-
cently there have been trends to involve students in the assessment process.
Loads of questions may arise while organizing and conducting the process:
Can students assess their peers? What are the criteria for assessment? What
activities can be assessed by them? Can they give marks or oral feedback?
What skills are they able to assess?

When we speak about peer assessment we should mention peer feedback
first. Falchikov (2001) states that peer feedback is the process of students’
communication connected with performance and standards while peer as-
sessment means grading the work or performance of peers applying relevant
criteria. Consequently peer feedback is based on rich detailed comments but
without formal grades when peer assessment denotes grading with or without
comments. Ngar-Fun Liu and David Carless conclude that “a peer feedback
process is an end in itself or a precursor to peer assessment using grades”.
They also add that “peer feedback has greater potential for a learning process
than peer assessment but the combination of the two may be necessary for
pragmatic reasons”. [1, p. 280] Peer-assessment is “an educational arrange-
ment where students judge a peer’s performance quantitatively and/or quali-
tatively and which stimulates students to reflect, discuss and collaborate™. [4,
p. 2] Tim Roberts (2006) declares that peer-assessment is the process when
the readers critically reflect on and grade their peers for learning. Falchikov
(2005) reports that students apply standards to judge the performance of their
peers with the help of relevant criteria. Reinholz (2016) suggests that when
students make analysis of the work of others, they are exposed to a number of
examples that help them better determine gradations in quality.

There are two types of peer assessment. It can be either formative or
summative. Formative peer assessment involves students giving feedback to
each other to improve further learning. It is possible to do it in class or
online, in writing or orally so as to appreciate the performance of others
based on a given set of criteria. Summative peer assessment happens when
students grade each other’s work. It can be done in many ways and with
many tasks. Grading a written assignment can be graded carried out on the
basis of a scoring rubric you provide for the class. A scoring form can be
used to assess an oral presentation. In a team project, within a team students
can be offered to negotiate and distribute a number of marks among them-
selves depending on the contribution to the team. Peer assessment grades
usually complement the instructor’s grades in summative assessment.

The student is placed at the heart of the assessment process, which means
that student learning is of more importance. Peer assessment turns out to em-
phasize the development of student autonomy which is necessary for becom-
ing an effective student. Thus, to establish proper peer assessment a good
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communication process between an instructor and a student in terms of ap-
propriate tasks and activities is required.

The benefits and the reasons why peer assessment should be used in the
learning process are plenty. Peer assessment appears to be a part of self-
regulated learning as it enables students to actively participate in the man-
agement of their own learning. Including peer assessment in evaluating vari-
ous tasks and activities helps students monitor their performance and make
progress using internal and external feedback as trigger for further learning.
Moreover, when students analyze and comment on the work of peers they
become more objective in relation to standards which is then transferred to
their own work. Many students find the process appealing, useful and fun.
Still another reason for using peer feedback and assessment is that students
are sometimes more eager to receive it from their peers. One of the most im-
portant and common ways we learn is through expressing and articulating to
others what we know or understand. Thus, the process can provide students
with opportunities to explore and articulate criteria and standards while work-
ing on particular assessment tasks.

Furthermore, peer learning and assessment seem quite effective as soon
as students develop their critical thinking, i.e. higher order thinking, commu-
nication skills, collaborative skills, sense of ownership, responsibility, and
motivation. Peer assessment more frequently occurs in the context of group
work so it is characterized as the process of cooperative learning, which is
also advantageous to students.

As mentioned earlier, one of the benefits of peer involvement in assess-
ment is that it encourages students to be more active with the identification of
standards and the criteria representing these standards. This in its turn can
assist them in developing conceptions of quality approaching that of their
lecturers and, so, have a better feeling and be in a better position to perceive
tutor feedback. It stands to reason that all actions which help students to in-
crease the transparency of assessment are likely to be effective. Understand-
ing criteria and the grade you get for your performance is challenging and
requires training. One of the strategies to support student engagement in the
process is student development of assessment criteria as they may feel better
to make sound judgments if they have been involved in the generation of the
criteria.

But why then so few instructors invest in this approach and use it?

Since instructors themselves may not be secure in providing constructive
feedback, sufficient training and regular practice for students and with stu-
dents are desirable. The principles of assessment need careful planning and
caution as many learners may complain that their instructor is trying to abdi-
cate responsibility. There can also be a fear that if the process becomes a re-
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quirement rather than a voluntary activity, it may be perceived as routine,
procedural, and cynical.

There must be some difficulties with the validity and reliability of as-
sessment done by students. They can be improved by the use of clear criteria,
sometimes double anonymity of assessors and those who are assessed, and by
having numerous assessors of each piece of work. Challenges associated with
peer assessment may be addressed by making certain that students understand
the benefits and pitfalls of peer assessment and get involved with aspects of
its design to promote ownership. In this process students are trained either
through practice sessions or watching demonstrations to be given examples.
Behavioral ground rules, time, attention to issues of emotional intelligence
given to support the building of trust and authentic, congruent behavior are
discussed and agreed on beforehand. The teacher observes interactions care-
fully and challenges any inappropriate conduct. Finally, clear and thoroughly
crafted assessment criteria are provided and/or are mutually developed for
easier use.

Still quite many students can show dislike in analyzing friends’ perform-
ance and, moreover, grading it. They can feel neither comfortable nor confi-
dent due to their own perceptions of inability. Students can have a tendency
to give everyone the same mark, or there can be discrimination against one
group member. In addition, peer assessment is time-consuming because
training, preparation, and monitoring are needed, which increases an instruc-
tor’s workload.

Ultimately, the value of student assessment will depend on the many
variables and factors impacting learning in a specific course.

Although there are quite many fears it is important to encourage col-
leagues to start applying alternative assessment like peer feedback and peer
assessment. The main reasons are:

— distance-learning and modular learning make assessment communi-
ties more fragmented,

— today, assessment more frequently involves more just one person, or
even one subject area, which may challenge the development of standards
shared in a familiar community.

Thus, it can be concluded that some strategies like more involvement,
enough training and support, and clear assessment criteria can improve learn-
ers’ perception towards peer-assessment. Although there are benefits for both
assessors and assesses, some students often doubt on peers’ qualifications
and knowledge for assessment. There are more substantive arguments to ap-
ply peer feedback rather than peer assessment. Consequently, more studies
and research need to be carried out on students’ attitudes and perceptions
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about peer-assessment. At the same time the process has positive effect on
group work, social skills, and motivation.
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OO6cyknaeTcs KOHCTPYKTUBHUCTCKUH MOAXOA B Y4eOHO-00pa3oBaTenbHOU
cdepe mpenBy30BCKOro 5Tana OO0y4eHHMS MHOCTPAHHBIX yYalllMXCs, Bax-
HOCTb CO3/IaHUs YCIOBHIl M1 (OPMHUPOBAHHS Y MHOCTPAHHBIX Y4alllUXCs
KOHCTPYKTHBHBIX HAaBBIKOB M KOHCTPYKTHBHOTO MBIIUICHHS, CHOCOOHOCTEI
K CaMOpeaM3allii CBOUX ITOTEHINAIBHBIX BO3ZMOXHOCTEH, CAMOKOHTPOIIIO
u caMmooOpa3oBaHuio. PaccMarpuBaloTCs HEKOTOPHIE TPYAHOCTH B OpPTaHH-
3aruu 00y4eHHs Ha IPEIBY30BCKOM JTalle U IIyTH UX IPEOJIOTCHHS.
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