BOJACTBOM). MOxHO ObITh BenukosenubiM UT criennanucToM u He MpeacTaBisATh, Ka-
KHE «IEMOHBI» XHUBYT B coOcTBeHHOM co3HaHuM (I'ete m [locroeBckuii, I'orons u
Jlxoiic Moriu Obl MOMOYB B UX OOHapyXeHuH). MOKHO BialeTh 3HAaHUSIMU 00 OKpY-
JKAaroIleM MUpPE, HO HE TIOHUMATh INTyOUH TOW CBSA3M C MPUPOIOH, KOTOpas AEpKUT HAC
Ha 3emiie (Kynana u Konac, I'apau u Tonctoil npoHUKINCE 3TON CBSI3BIO U BCET/A Io-
TOBBI [TOICTIUTHCS CBOMM OECLIEHHBIM OIIBITOM C HaMu).

Jlutepatypa TpeOoBaTelbHA: pOMaH MOTPEOYyET HECONMOCTABUMO OOJIbLIE Bpe-
MEHU, HEKEU CTaThs B MHTepHeTe. Ho u Bo3HarpaxaeHne HECPAaBHUMO LIEHHEE: YH-
TAIOIIMNA CTYJEHT — 3TO CTYIEHT, BBIPAXKAIOIIMHA CBOM MBICIM HEOaHAIbHO U IPaMOT-
Ho. JluTeparypa TpeOyeT BHUMaHUS M MbICIIM, HO M BO3HArpa)/iaeT yMEHHEM aHaJIH-
3MpOBaTh, KPUTUYECKH OLIEHUBATh, Pa3BUBAaTh COOCTBEHHbIE MHTEIEKTyaJbHbIE CIIO-
coOHocTH. JIuTepaTypa y4UT CONEpPEkKUBATH, BXOAUTh BO «BCEJIEHHYIO» JIPYTUX JIIO-
JeH, IpeayraaplBaTh NOCTYIKA U IOHUMATh MOTUBBI, BUJETh MUPBI, B KOTOPBIX HUKO-
r1a He MOOLIBAEIIIb.

Bce BhIlIecKkazaHHOE B MOJIHON Mepe OTHOCUTCS K JIUTEPaTypOBEICHHIO, KOTO-
poe OMOTraeT OCBOUTh U IPUMEHUTh Ha NMPAKTUKE BCE MOJIE3HbIC M HUUEM He 3aMEeHU-
MbI€ KauecTBa XyJ0’KeCTBEHHOH JuTepaTypsl. Bsiu. Be. MBaHOB, npuBos Takxke cio-
Ba JI. SI. I'mn30ypr, cupaBeanuBo oTMmedaer: «JIluteparypa oObeMIIeT caMble pa3HbIE
00JaCTH KU3HEHHOTro omnbITa. TemM camblM HayKa O JIMTEpaType MepeceKaeTcsi ¢ MHO-
rooOpa3HbIMU CUCTEMaMH JTOCTHKEHUS ITOTO OMbITa — ¢ Qunocodueii, ucTopuen, co-
[IUOJIOTHEH, TICUXOJIOTHEHN, ITUKOU, TUHTBUCTUKON» [3, ¢. 112].

MOHO 3aKJII0UYHUTh, YTO B COBPEMEHHOM MHpPE POJb XYA0KECTBEHHOI uTepa-
TypHl B IpoOllecce NMpPernoiaBaHusi TYMaHUTAPHBIX JUCHUILIMH COCTOUT B BO3JIEHCTBUU
Ha CO3HAHHUE 4Yepe3 BBICOKOXYAOKECTBEHHbIE MPOU3BENIECHUS, aBTOPbl KOTOPBIX Bila-
JICIOT COBPEMEHHBIMU 3HAHUSIMU, CTPEMATCS K BHIPAXKEHUIO IIPAB/Ibl U MACTEPCKU Blla-
JICIOT CJIOBOM, YTO CIOCOOCTBYET BBIPAXKEHUIO YYBCTB, OCTUKEHUIO CBOETO BHYTPEH-
HEro MUpa U CO3HaHUS IPYTHX.
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K IIPOBJIEME BbIBOPA METOIOB ITPEIIOJJABAHUA
JJIAA CTYAEHTOB ITIOKOJIEHUSA Z
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B nanHoii ctaThe paccMaTpuBaeTcs MpodaeMa MoUcKa ONTUMAIBHBIX METOJIOB U ITPHEMOB
B 00y4eHMU MHOCTPAHHOMY SI3bIKY IpEACTaBUTEICH MOKOJEHUSI Z B COOTBETCTBUU C CYLIECTBY-
olen «reopueit nokonenuii» B. tpayca u H. XoyBa B ee agantauuu AJig CTpaH IOCTCOBETCKO-
ro npoctpaHcTBa. [IpuBeeHbl KIH0UEBbIE XapaKTEPUCTUKHU JAHHOTO ITOKOJIEHUS, PE3yJIbTaThl aH-
KETUPOBAHUS CTYJEHTOB (DaKyabTeTa MEXIYHAPOIHBIX OTHOIICHUH Ha MpEeAMET MpeodiaJatoninx
KOTHUTHUBHBIX CTHJIEH B 0Oy4E€HHMMHA OCHOBEAHTJIOSI3BIYHOM aJamnTaliii ONPOCHUKA CTHIICH Nes-
tenpHocTH I1. Xonn n A. Mamdopaa non penakiuuein A. JI. Mmkosa u H. I'. Munopaznosoii, a
TaKXKe PeKOMEHIAIK 110 OPraHU3aluy y4eO0HO-METOANYECKOT O MIPOLECCa Ha aHTTIMICKOM SI3BIKE.
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Knroueswle cnosa: «reopys MOKOJCHHI», TOKOJIIEHUE 7, KOTHUTUBHBIC CTHIU O0YYCHHS, KO-
THUTUBHO-KOMMYHHUKATUBHBIHN MOXO0]] B MPETNOJaBAHUN HHOCTPAHHOTO SI3bIKA.
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GENERATION Z STUDENTS

S. V. Solovjeva

Belarusian State University,
Niezalieznasci Avenue, 4, 220030, Minsk, Republic of Belarus, svetlana_sol@tut.by

This article is centered on the problem of pursuit of optimum teaching methods and tech-
niques in respect of Generation Z students in a foreign language class in accordance with the ex-
isting theory of generations elaborated by W. Strauss and N. Howe in its adaptation for the post-
soviet countries. It contains key characteristics of Generation Z representatives, results of the sur-
vey conducted among the students of the faculty of international relations regarding their preva-
lent cognitive learning styles based on the questionnaire elaborated by P. Honey and A. Mumford
in its adaptation by A. D. Ishkov and N. G. Miloradova, and recommendations on organizing the
educational process in a foreign language class in this connection.

Keywords: the theory of generations, Generation Z, cognitive learning styles, the cognitive
and communicative approach in teaching foreign languages.

For the time being, an important body of scientists and researches stress the ne-
cessity of taking into account key psychological characteristics of Generation Z stu-
dents for a more efficient organization of the educational process [1-4]. This genera-
tion is believed to be a transitional one as its representatives were born at the turn of
the century, and covers the time frame from the year 2000 onwards. It is also known as
the digital generation as these young people were born when the Internet technologies
had already existed. What are the specifics of this particular generation in comparison
with the previous ones?

First and foremost, the major source of information of Generation Z representa-
tives is the World Wide Web — not television, newspapers or books in their traditional
form. Their early childhood coincided with the boom of sophisticated multimedia
technologies; hence, they are characterized by a larger dependence on gadgets. Since
they are accustomed to reading short hypertext messages, Generation Z representatives
are ascribed to have a clip way of thinking. It means they are quickly losing concentra-
tion or interest when it comes to reading longer texts without clickable links. Second-
ly, they are active users of social networks and prefer on-line communication with
their peers to all other forms. This means they are more individualistic and introverted
in comparison with the previous generations. Thirdly, they are highly pragmatic and
increasingly prefer Internet commerce. Generation Z representatives are often labelled
as smart consumerists who are keen on efficiency. Among their weak points, however,
authors mention an infantile attitude to life and uncooperative behaviour [1, pp. 25-26;
2, p. 294].

These key characteristics of information processing by the representatives of
Generation Z allow to draw the following major conclusions in terms of organizing the
educational process. First and foremost, it is crucial to structure the material in a clear
and concise way avoiding informational overload at all possible costs. Secondly, in-
formation should be visual and eye-catching so as to increase the span of concentration
of Generation Z students. That is why watching authentic video content is an asset for
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a language class. Thirdly, a good psychological climate is of utmost importance. It
presupposes a constant feedback on the part of the teacher, and the role of oral com-
munication cannot be underestimated as it stimulates the brain. Finally, all information
should be relevant in terms of its applicability.

All these requirements point out to the advantages of using the cognitive-
communicative approach in teaching a foreign language. This may be explained by its
rationality and maximum consideration of the laws of processing and assimilation of
linguistic information. This approach arose in the mainstream of cognitive psychology
and the communicative direction in teaching a foreign language. It is based on a syn-
thesis of the principle of conscientiousness, which involves the knowledge of individ-
ual cognitive learning styles and educational strategies of a particular educational
group, as well as the communicative method [2, p. 40]. In fact, it meets the needs of
modern youth, which, according to the German psychologist Rainer Funk, seeks self-
determination, spontaneity and autonomy [3, p. 4]. Of course, taking these features in-
to account is intended to contribute to a more effective organization of the educational
process by the teacher on the one hand, and a more conscientious approach to building
individual educational trajectories by the student audience on the other.

In view of the above, we conducted a survey of 50 students of the faculty of in-
ternational relations so as to identify their prevailing cognitive styles of learning. The
students who were born between 1998 and 2002 (which coincides with the generally
accepted time frames of Generation Z), were offered an English-language adaptation
of the questionnaire dealing with the cognitive learning styles outlined by P. Honey
and A. Mumford in the version by A. D. Ishkov and N. G. Miloradova. In accordance
with the experiential theory of learning by D. Kolb which was consequently reflected
in the questionnaire by P. Honey and A. Mumford, the following main styles are dis-
tinguished: activist (accommodator), reflective or thinker (divergent), theorist (assimi-
lator) and pragmatist (convergent) [3, pp. 37-38].

The style of «activist» implies a tendency to extroversion, the presence of de-
veloped communication skills, the desire to work in a group, and an ambition for lead-
ership. Among the shortcomings, however, it is noted that students of this type quickly
lose concentration when completing the tasks that require patience and perseverance,
since they are aimed at finding new impressions and avoid performing monotonous,
routine work [3, pp. 38 — 39; p. 57].

Followers of the «thinker» style are attentive to details, prone to introversion
and have good expert assessment skills based on objective criteria. Before answering
any question, they need to think and thoroughly study all the sources of information
available to them, which may require extra time and, regrettably, lead to procrastina-
tion [3, pp. 38 — 39; pp. 57 — 58].

The style of «theorist» is characterized by rational thinking, a preference for
learning through abstract conceptualization, and the desire to understand a holistic pic-
ture of the phenomenon. Just like the «thinker» type, theorists possess expert assess-
ment skills.

However, it should be noted that representatives of this style may experience
difficulties when working in a team, as they are primarily aimed at finding the truth,
and not at maintaining interpersonal relationships [3, pp. 38 — 39; p. 58].

«Pragmatists» are characterized as practical and realists. First of all, representa-
tives of this type are interested in finding an optimum solution to problems and strive
to put the acquired knowledge into practice. They do not tolerate lengthy discussions
and consider new problems as new opportunities for moving forward. Among the
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shortcomings, however, it is noted that representatives of this style may not be com-
pletely objective in assessing the results of their own activities [2, pp. 38 — 39; p. 58].

According to the results of the survey conducted among 50 students of the fac-
ulty of international relations in respect of their prevailing cognitive styles of learning,
the activist type unites 16% of respondents (8 persons), the thinker type — 12% (6 per-
sons), the theorist type — 28% (14 persons), the pragmatist type — 16% (8 persons).
Students with a mixed learning style can be distinguished as a special group: when 2
or more styles are equally expressed — 28% (14 persons). The sufficient number gener-
ated by the combination of the types of «theorist» and «thinker» is a good feature, be-
cause it is associated with a higher academic performance of students [3, p. 47]. On the
other hand, only 12% of the «thinker» type reinforces the idea that Generation Z repre-
sentatives prefer to live here and now.

Based on the results of the reflection carried out immediately after the question-
naire, one can add the following: in general, students like to complete tasks aimed at
self-cognition, especially in combination with the work on lexical material. 85% of re-
spondents said that they were interested in answering the questionnaire. 15% of re-
spondents expressed scepticism about the objectivity of the results, but their reviews
generally do not carry a negative assessment of the proposed task, as they would prefer a
more detailed version of the questionnaire. This, in turn, proves theadvantage of the
communicative-cognitive approach in teaching a foreign language.
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CraTpsl MOCBAIICHA TIPOOJIEME MOJCTUPOBAHUS TUCKypca KOH(POHAINU-COTIEPHIYECTBA
KaK COLIMAJIbHOIO 3HAYMMOTO, JTUHTBUCTUYECKH PEATU30BAHHOIO U KYJIBTYPHO OOYCIOBJIEHHOIO
KOMMYHUKATUBHOTO (heHoMeHa. Llenpio ctaThu sBiseTcs 0030p CYLIECTBYIOIUX MOJENEH KOM-
MYHHKAIIMHA, PEKOHCTPYMPOBAHHBIX YYCHBIMH B TAaKUX HAyKaX, Kak TEOpPUS KOMMYHHUKAIIUU
(P. O. SIko6con), counonorus, MOJUTONOTUs, colanbras ncuxosuorus (.Jlaccyamn), maremaru-
ka (K. Illennon), xubOepuneruka (H.Yunep), nuHreuctuka, Quiocodckas MeTOI0JIOTHs
(P. O. SIxo6con), pumocodust nuanoruzma (M. M. baxtun), cemnoruka (P. bapr, 0. Kpuctena),
ncuxosiorus M KyiabTyposiorus (Maimymoro JI.) ¢ Tem, 4TOOBI CONMOCTaBUTh MX C MPOTOTUIIHYE-
CKOM MOJIENIbI0 KOH(JIMKTA, PEKOHCTPYUPOBAHHOW W3 MCCIIEOBATEIHCKOTO TYMAHUTAPHOTO ((u-
J0c0(CKOTO0, MCUXOIOTHYECKOT0, COIMOIOTHUECKOTO U JIMHIBUCTHUECKOT0) AucKypca. Hayunas
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