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осторожностью: с высокой вероятностью меры такого рода повлекут за собой 
потерю сегмента потребителей, предпочитающих высокое качество кофе его 
более низкой цене.  

Поэтому новый продукт или продукты более низкого качества следует 
выпускать под другим названием. Таким образом, кофе Caferoma в сознании 
потребителей по-прежнему будет ассоциироваться как высококачественный 
бренд. 

4. Обдумать возможность создания сети фирменных кафе или магази-
нов Caferoma. Это станет еще одним источником дохода компании, а также 
будет способствовать увеличению ее известности. Однако на открытие сети 
потребуются ресурсы, это также стоит учесть и обсудить. 

5. Разработать новую концепцию рекламной компании брэнда Caferoma. 
Обновить логотип и имидж компании: возможно, сделать несколько вариантов, 
ориентируясь на разные вкусы, возрастные категории, точки сбыта. 

В заключение отметим, что кейсы, подобные вышеизложенному, отно-
сятся к той группе, где не существует единственного решения проблемы. 
Вместе с тем, предложенный вариант, хотя и не является окончательным, мо-
жет помочь начинающим преподавателям делового английского языка, а так-
же слабым либо низко мотивированным студентам при решении профессио-
нально-значимых проблем.  
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В статье рассматриваются современные тенденции, на фоне которых прослежи-
вается всеобщая коммерциализация образования, девальвация его смысла, восприятие 
его как рыночной категории. Кроме того, нисколько не умаляя полезности современных 
технологий для образовательных целей, автор подчеркивает важность собственно глу-
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бинных знаний и профессионализма преподавателя, основанных на традиционности 
высшего образования, подмена которого информационно-развлекательным форматом 
преподавания рассматривается как недопустимое прикрытие некомпетентности. Обра-
зование обеспечивает преемственность и передачу знаний новым поколениям, что явля-
ется практикой, сформировавшейся на протяжении веков, оно обеспечивает передачу 
опыта, накопленного человечеством на протяжении всей его истории. Только благодаря 
этому формируется потенциал, позволяющий современному обществу двигаться вперед, 
созидать, меняться и, в то же время, сохранять вечные ценности цивилизации. 

Ключевые слова: рынок образовательных услуг; потребители образования; ―товари-
зация‖ образования; развлекательно-образовательные услуги; эдьютейнмент; некомпетент-
ность; традиционное обучение, элитарное образование. 
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The article deals with modern trends, against which the overall commercialization of 
education, the devaluation of its meaning, and its perception as a market category are devel-
oped. Furthermore, without diminishing the usefulness of modern technologies for educational 
purposes, the author emphasizes the importance of in-depth knowledge and professionalism of 
the teacher, based on the traditionalism of higher education, whose substitution by edutainmen-
tis viewed as an unacceptable cover-up for incompetence. Education provides continuity and 
transfer of knowledge to new generations, ensures handover of experience accumulated by 
mankind throughout its history. Thereby the potential is formed that allows modern society to 
progress, create, change, and to preserve the eternal values of civilization.  

Keywords: education market; consumers; commoditization of education; educational enter-
tainment services; edutainment; incompetence; traditional teaching, elitist education. 

All work and no play makes Jack a dull boy,  
All play and no work makes Jack a mere toy.  

Maria Edgeworth, Harry and Lucy Concluded, 1825 

Today there has emerged a tendency: against the meek image of a ―tradition-
al‖, ―old-format‖ teacher there is presented, in its entire splendor, the contrasting 
image of the teacher of the future. However, these talks about ―upheavals‖ and par-
adigm shifts in education seem to be overly straightforward and superficial.Not so 
many dramatic breakthroughs in this area have occurred over the past 2000 years, 
and the impact of technology on education as a whole, and on the role of the teacher 
in particular, has not been that overwhelming.  

The role of the teacher, in essence, has not changed much. Rather, there have 
always been different perceptions of this role. But when Jan Amos Komensky said 
350 years ago that teaching should be ―sensual, rational and spiritual‖, we have little 
to add. It is still important for any teacher to engage all feelings in their students, 
test their intellect and inspire their mind and thinking. There is no universal teacher-
model, but there exists a range of possible roles, depending on historical and ethni-
cal traditions, institutional characteristics, concepts of teaching and learning, cul-
ture, individual experience and the personality type of the teacher. 
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Technically speaking, the purpose of a teacher is to initiate knowledge into 
masses. University teachers, for their part, are engaged in scientific activity and 
transfer the received scientific knowledge to students. The level of a higher educa-
tional institution implies that, ideally, the lecturers here are experts or, better still, 
―academic stars‖ in their field of knowledge, because the excellence of the future 
specialists largely depends on them. Higher education is at the top of the pyramid 
and fundamentally determines the state of the education system of the country as a 
whole, especially its quality. Yet, it is impossible to talk about the role of the teach-
er in isolation from the ―key object‖ of their activity – the student. 

There are two seemingly platitudinous questions, to which there are just as 
simple answers. What is the most important thing for a teacher? To convey 
knowledge to students, to teach them. What is important for a student? To acquire 
knowledge and apply it to life, in other words, to get a job where he can actively 
and effectively use this knowledge. Thus, ideally, there should be mutual motiva-
tion, based on the ―give-and-take‖ principle, and this is the virtuous circle to which 
we all aspire. In fact, however, this circle is broken in many places for a number of 
reasons. Most notably, higher education has ceased to be the prerogative of those 
who can and wish to gain knowledge, it has become publicly available, ―generally 
binding‖ for all, for masses, in other words, easily obtainable for many who cannot 
and do not wish to study, but want to get a ―degree‖, and sometimes more than one. 
The concepts of ―the right to education‖ and ―compulsory education‖ are being sub-
stituted. Therefore, today higher education has the form of an impressive university 
certificate, while in the old days it had the form of an educated person. 

The range of problems that exist in education today is much wider than the 
number of ways to their solution.Let‘s ponder primarily the following terms: ―edu-
cational services‖, ―producers of educational services‖, ―suppliers and consumers of 
education‖, ―education market‖, etc. We can surmise, in other words, that education 
has become a market category, a commercial service and an item of purchase and 
sale at the national and global level. Hopefully, this is just a tribute to fashion and 
the desire to keep up with the modernity of times, and I wish to believe that it is not 
for long, because, if it is in earnest and long-lasting, it is not going to end well. 

The ascribingof education to the category of service sector as an item of 
trade, of buying and selling, turns it into a commodity. There has already come into 
use the expression ―commoditization of education‖, and even a more bizarre, pejo-
rative term has been coined– ―MacDonaldization of knowledge‖.  

In this context, students have become ―consumers‖ or ―clients‖ of education, 
and the learning and education process has become a ―product‖ that they ―con-
sume‖. In this discourse, if education is a service, teachers are a serving staff, and 
students are consumers, then should we as well apply the dictum that ―the customer 
is always right?‖ At this rate, if the grades do not satisfy the students, they start 
seeking the causes for their dissatisfaction not in themselves, but in external factors, 
they merely ―pass the buck‖ and the teacher turns out to be the ―scapegoat‖, the 
guilty party in the ―commercial deal‖. 

For as long as I can remember, the phrase ―consumer attitude to something‖, 
if used in relation to things other than trade, has always had a negative, even abu-
sive connotation. Why so? Because you are to be humored if you are the client, be-
sides, you are always right, and you owe nothing to anybody, even to say ―thanks‖ 
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if you duly paid. So how can we project such an attitude onto something that has 
always been one of the eternal values, on education? 

Even semantically, the word educationis in no way correlated with the con-
cepts of goods or services, since the provision of services does not imply interactivi-
ty, it is a unilateral act. Moreover, it is of a short-term nature. For example, if I, say, 
need to fix shoes, I go to the shoemaker, pay money, he does the job, and that's it! I 
don't even have to communicate with him. This service-rendering activity also in-
volves two parties: the producer of services and the consumer of services, but the 
difference from the collaborative activity is that in the former case, the producer of 
services is active, and the consumer is not active; the consumer sometimes does not 
even know the end result, and can evaluate it only when he pays for the service. As 
for education, it is an unremitting process, it is wisdom accumulated over the centu-
ries, and passed down from generation to generation.  

Reducing it to the item of purchase and sale deprives it of its spirit and 
changes it, disfigures its mere essence. In this continuous process, one of the active 
―actors‖ is the student. Without him, his will and effort, there is none of the process. 
The main component of education for those who really want to learn is labor, 
whileby purchasing educational services alone, the student remains passive. Well, 
he does not pay, after all, for his own effort and labor, which are part and parcel of 
the educational process! As a result of the process, the education he receives stays 
with him forever, and only through his personal activity and work he has what he 
has acquired. Apropos, higher education can never be assumed completed, because 
a cultured person is engaged in self-education during his entire life. 

Undoubtedly, the realities of today are such that education, especially higher 
education, has become paid. This concerns not only commercial, but also state institu-
tions. But talking about educational services, it is not only ―tuition fees‖ that I bear in 
mind. All the best universities of the world are paid, but even on a paid basis, not eve-
ryone can study there, even for very big money. In addition, these educational estab-
lishments can pride themselves on institutional foundations, ethics, traditional character 
of training and continuity. It‘s hard to imagine that Oxford dons or Harvard professors 
might compliantly agree to be referred to as ―providers of educational services‖. 

With us, whatever has remained good in terms of tradition is due to the so-
called ―old school‖ teachers. They have ―endurance and vitality‖, the creative po-
tential that was formed and cultivated by the entire education system and society. 
They are motivated by conscience and genuine team spirit (aka collectivism). They 
are capable of working on bare enthusiasm, because they went into this profession 
consciously, with love, and they used to be scrupulously selected through severe 
entrance examination campaigns. When more than two decades ago I started work-
ing at the country‘s leading linguistic university, the head of our department would 
say: ―We have no random people at our department.‖ And it was holy truth; the 
―young growths‖ were selected in their 3

rd
 year of studies. Today young teachers 

come and go, and they do not even pretend that they are planning to stay after the 
compulsory 2-year practice, so the turnover is so high that the ―core staff‖ fail to 
remember their names or faces. What makes the situation even worse is that, with 
rare exceptions, the professionalism of these young teachers leaves much to be de-
sired. Yet their conceit is inflated. Not only are they incompetent, but they lack the 
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mental tools to objectively judge their own incompetence. In other words, it is the 
Dunning-Kruger effect in action. 

Certainly, we can say that young teachers do not have enough experience. 
But many do not want to recognize the fact. They are the product of their time, a 
clip culture of thinking, so, instead of developing in the profession, building up their 
potential, they rely entirely on the Internet and send students there as well to seek 
answers to all possible questions. And so doing, they consider themselves to be 
―great‖ creatives and innovators, which is evidently nothing but their wishful think-
ing. What do we have, bottom line? What is this creative constituent reduced to?  

To edutainment! This is commonly described as ―a very popular modern 
pedagogical innovation, which is based on visual material, narrative, modern psy-
chological techniques, game format, information technologies, whose purpose is to 
facilitate as much as possible the analysis of events, to maintain emotional connec-
tion with the object of training, attract and retain attention of students.‖ Educational 
entertainment is also known ―to focus on interactive entertainment, infotainment, 
hardware and the latest server technologies.‖ All this must be tremendously appeal-
ing to the ―consumers of education‖, aka those students, whose motto is probably ―I 
pay, you entertain‖. Here involuntarily comes to mind Goebbels‘s notorious dictum 
―entertain and distract‖. So it turns out that the new main scourge of the country is 
highly creative, low-skilled people. 

I think that this obsessive use of entertainment tools partly compensates for 
the lack of experience and knowledge of the teacher, but students are unlikely to no-
tice this, they are quite happy with the show. As a result, in a modern format, we 
provide students with educational-entertainment services. At school, primary and 
even secondary, elements of entertainment in the teaching process might be neces-
sary. But here emerges a vicious circle, and in a higher school we find ourselves in 
the same position. Take away the element of entertainment from education and you 
will be ostracized by your fellow colleagues-innovators who are trying to reinvent 
the wheel. Hence, the deplorable outcome: random people come to universities to 
entertain students, ―consumers of educational services‖ come to universities to be 
entertained, and at the end of this ―circus‖ they want to get a degree. 

Disheartening is the fact, that traditional teaching is being avoided like the 
plague. This is allegedly ―not in the spirit of time‖! (I'm not talking about pure sci-
ence, like chemistry, physics or genetic engineering, which unavoidably combines 
tradition with innovation). But we should not forget, that it was due to traditional 
teaching that we flew to space. Traditional teaching involves the delivery of com-
plex material through adequate language and methods. But it is work, meticulous 
and sometimes tedious, hard mental work, collaborative work of the teacher and the 
student. We should not forget that many disciplines do not assume entertainment at 
all, for it [entertainment] makes it difficult to maintain continuity: the incremental 
transition from simple to complex. Then, what in this case can hold the interest of 
students? In all probability, the high educational potential of the disciplines proper, 
plus the personality potential of the teacher.  

I do not want to cast blanket condemnation of all modern technologies, or 
doubt their constructive use, for that matter; and by all means I give credit to cut-
ting-edge techniques and quite actively use multimedia gadgets at my classes. How-
ever, their usage should be dosed, and it is unacceptable to substitute factual, i.e. 
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traditional, training by them. It ought to be borne in mind: not every spectacular les-
son is effective! If, for example, students need to learn 20 new words in English, or 
10 formulas on physics, or several molecular compounds in chemistry, then how 
can they do it? Right, they have to sit down and learn, by heart. Neither games, nor 
entertainment will help them. Grammar, by and large, is considered to be a tedious 
subject, let alone, mathematics, accounting, economics, etc. And it would not hurt 
to think, how with such a limited attention span (which can be sustained only when 
activities frequently change) and lack of assiduity, future specialists are going to 
work full-time? Who will entertain them at work? How will they learn new things, 
if their reflexes are tuned to a click of a certain mechanism, in this case, to a game?  

Now, thanks to modern technologies, students have all possible tools at their 
disposal to facilitate their studies, but most of them have become none the smarter 
for this. More so, their life is promised to be more carefree in the near future. For 
example, the American physicist of Japanese origin Mitio Kaku, professor of theo-
retical physics and active popularizer of science, believes that in a couple of years 
with the help of augmented reality glasses ―Google Glass‖, school children and stu-
dents at their exams will effortlessly be able to get ready answers to questions on 
the Internet. It will take them no more than a blink, and the necessary information 
will appear on the virtual screen. According to the renowned professor, it will not 
be necessary to overload the brain with useless knowledge, which is not subsequent-
ly used, and the released mental reserve will be used to develop the ability to think, 
analyze, argue and make the right decisions. Another enticing prospect is that peo-
ple, fully understanding what kind of knowledge they need to get, will self-educate 
themselves, and if necessary, they will be advised by the so-called ―smart wall‖. It 
will be enough to approach such a wall and say: ―I want to talk to a biology profes-
sor‖, and there will materialize a scientist who will give you all the necessary in-
formation. Well, given the speed of progress, such hi-tech miracles might be very 
likely. But this somewhat reminds me of ―Time Machine‖ by H. G. Wells, and the 
unfortunate destiny of the human race: a split into the morlocks and the elois.  

As for teachers, Mitio Kaku says, they will certainly not be required in ―flesh 
and blood‖. I would dare disagree. ―The ability to think, analyze, argue and make 
the right decisions‖ is based on the active form of human memory. A person can 
use information only when his memory comprises it, and when he simultaneously 
keeps in mind various summands of his task. If a person learns a number of alleged-
ly ―useless‖ issues, he develops spacious thinking, learns to think in different logi-
cal paradigms, comes up with a variety of solutions, and learns to learn. Besides, he 
accumulates erudition. And the broader it is, the faster and more easily he assimi-
lates new information. But if at a certain age erudition has not accumulated to some 
critical mass, then new and by now ―useful‖ knowledge is assimilated with difficul-
ty or is not assimilated at all. How will man learn to make the right decisions if ma-
chines constantly do it for him? It is a blind alley, a way to social Darwinism.  

 Self-education is undeniably good, as well as the fact that we can quickly 
get access to all the necessary information due to the Internet. However, students 
ought to remember the wise and witty words, ascribed to another great scientist and 
physicist, Niels Bohr, who said: ―Here is a cabinet; it contains books whose accu-
mulated knowledge is 1000 times greater than mine, but it is I who am the Nobel 
laureate, not the cabinet.‖ So, it is not enough to have the information and the 
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knowledge of the whole world in free access; they should be accumulated within 
oneself. As for teachers, they will always be in demand, but not for everyone will 
they be available. This is like butter was once replaced with cheaper by-products, 
such as margarine and spreads, yet butter, though more expensive, was still better. 
Likewise, the Internet is good, but the teacher is significantly better. 

Before the introduction of democratic educational reforms, higher education ex-
isted as an elitist category. It was a self-contained value of a very high order, providing 
university graduates with respect, social status and a huge credit of trust. Higher educa-
tion was, in principle, delineation of an individual according to the qualitative charac-
teristics: smart, capable, purposeful, the best of the best. Tertiary education was merito-
cratic and was not inaccessible on the grounds of social class or personal wealth.  

Due to the inertia of public consciousness, higher education still dominates 
the pyramid of values, however, with a huge loss or substitution of its intrinsic 
meaning, morphing essentially into a simulacrum. From elitist, hard-to-gain, ―high-
er‖ in a word, education has transformed into ―a walkover‖, easily achievable to the 
entrant of any quality of training and abilities; it has become, in some way, compul-
sory, taken for granted. Today, in the mind of the student the fact of having a uni-
versity degree often remains a form without appropriate content: skills or qualifica-
tions. Presumably, we have moved away from ―traditional selection‖, from the elit-
ism of education to modern democracy (paid education can also be quite democrat-
ic), but this selection still occurs, and we must not to level it. Tertiary education 
should not be available to everyone who believes that money is a guarantee of a 
university diploma. We have moved away from traditional methods of teaching, 
where hard work and even ―rote learning‖ is sometimes a must, in order to plunge 
headlong into modern edutainment only to humor ―the consumers of educational 
services‖. So, it‘s time we started taking education seriously again. Constant feed-
ing of students‘ attention through entertainment techniques, infinitely creative 
presentation of material in the classroom, and game format are destructive for high-
er education. Indulging students by hopping from one activity to another and juicily 
stuff all this with entertainment means doing them a terrible disservice, since reality 
is neither a game, nor entertainment. The leitmotif of university education for a stu-
dent should be Grant Cardone‘s dictum: ―Grind while they rest. Study when they 
party. You‟ll live like they dream‖. Teachers are not entertainers, and students are 
not spectators; teachers are not serving personnel, and students are not clients. They 
are all equal partners and participants in the mutually beneficial and expedient pro-
cess known as education.  

Broadly speaking, education is the formation of personality, its socialization 
and preparation for life and doings in society. Education ensures the integrity of so-
ciety, the preservation and transfer to new generations of knowledge developed over 
the centuries, the norms and experiences accumulated by mankind throughout its 
history. It forms the potential that allows society to move forward, to create new 
things, to change. Education safeguards the eternal values of civilization, and it will 
exist as long as humanity exists. Let us not turn it into a plaything to indulge the 
whims of a pampered society, or to replace its traditional foundations with ever-
changing, transient modern techniques but treat it with due reverence, and then, I 
hope, it will command the respect it deserves. 

 


