4. European Journal of Language Policy. — 2016. - www.ecml.at [3HeKTp0HHLH71
pecypc]. - 2014. Pexum JocTyna
https://www.ecml.at/Portals/ 1/resources/Amcles%20and%20pub11cat10ns%200n%20t
he%20ECML/CLIL%20and%20CALL%20report July.2014.pdf?ver=2017-07-11-
151504-977. — dara noctyna : 13.01.2019.

5. Cinganotto, L. Language Learning Technologies: A Study // L. Cinganotto //

www.hltmag.co.uk [Electronic resource]. — 2018. — Mode of access : http://
www.hltmag.co.uk/dec18/language-learning-technologies. — Date of access:
11.01.2019.

CIIEHU®UKA COBPEMEHHbBLIX METOJ0OB B
METOJA0JIOI'MA OBYYEHUA MHOCTPAHHOMY A3BIKY

MODERN METHODS SPECIFICITY IN METHODOLOGY OF
FOREIGN LANGUAGE TEACHING

I. I'. Hlymovko
G. G. Shutko

PocToBckuii rocy1apCcTBEHHBIN MEAULUHCKUI YHUBEPCUTET
MunucrepcTsa 3apaBooxpanenus Poccuiickoi @enepanuu
Pocros-na-/lony, Poccus
Rostov State Medical University
Rostov-on-Don, Russia

e-mail:lekseva@rambler.ru

CraTbs paccMaTpUBaeT clenu(UKy COBPEMEHHBIX METOIOB M MOJIXOJOB B

00y4eHNU MHOCTPAHHOMY S3BIKY; 0CO00€ BHUMAHUE YAEISIETCSI KOMMYHHKA-

THUBHOMY IOAXOAY, 4 TAKXKE MPAKTUKE IIPUMEHEHUSA CMEIIAHHBIX METOJAOB B

nporecce 00ydeHNsI HHOCTPAHHOMY SI3BIKY.

Kniouesvie cnosa: meron; IOAXOM; KPUTEPUH; peueBON HABBIK; BTOPUYHAS S3bI-
KOBasd JIMYHOCTD.

The article considers the specificity of modern methods and approaches in

teaching a foreign language; special attention is paid to the communicative

approach, as well as to the practical application of mixed methods in the
process of learning a foreign language.

Keywords: method; approach; criterion; speech skill; secondary linguistic per-
sonality.

The study of foreign languages in modern society becomes an insepara-
ble component of the professional training of specialists of different profiles
and the quality of their language training largely depends on the successful
resolution of the issues of professional growth and expansion of contacts with
foreign partners.

At the present stage of the development of foreign language teaching
methods, a special emphasis is put on new trends in the choice of methods
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focused on the purpose of learning - the formation of the main features of a
secondary linguistic personality among students.

A number of criteria determines the choice of modern teaching methods.

Therefore, the methods used should create an atmosphere comfortable
for the student in which his desire to practically use a foreign language would
develop. They should be personality-oriented thus affecting the personality of
the student as a whole, namely should involve his emotions, feelings and sen-
sations in the learning process, stimulate his speech, cognitive, and creative
abilities.

The methods used should shift the focus from the teacher’s personality to
the student’s personality, i.e. create situations in which the student is the cen-
tral figure.

The teacher, using these methods, should teach the student to work on
the language independently at the level of his physical, intellectual and emo-
tional abilities. With this approach, the very form of work in the educational
team, the interaction of students and the teacher also varies. It can be individ-
ual, group, collective, which allows the teacher to fully stimulate the activity
of students, their independence and creativity.

As part of the use of the methods that meet the above criteria, it is as-
sumed that the presented material is perceived by students as a tool and
means of social interaction with a potential communication partner.

The last decades of the last millennium were marked by the emergence
of different, sometimes contradictory, but still interesting methods and ap-
proaches in the methodology of teaching a foreign language.

Thus, in the 1960s and 1970s, a humanistic approach to learning was de-
veloped. Its essence lies in focusing on the personality of the student, on his
interests, needs and opportunities, as well as on the ways of learning that cor-
respond to his individual characteristics.

The humanistic approach in its turn led to the emergence in the foreign
methodology of a number of new, alternative methods of mastering a foreign
language. These include the method of relying on physical actions, the so-
called total physical response, the silent way method, the method of commu-
nity language learning, neuro-linguistic programming, etc.

It should be noted that the use of individual organizational forms and
techniques characteristic of these methods helps to significantly increase the
efficiency of the learning process and the motivation of the trainees.

Due to the development of the humanistic trend in psychology and didac-
tics, the communicative approach has emerged in the methodology of teach-
ing foreign languages. It is widely spread throughout the world nowadays.

At present, this approach is the trend within which the main objectives of
training are formulated, the components of communicative competence are
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identified and described, the role and nature of the materials used and teach-
ing methods are defined.

However, some shortcomings of the communicative approach in teaching
a foreign language, which on the whole ispositively welcomed by foreign
methodologists and teachers of a foreign language, should also be mentioned.

Many modern foreign scientists believe that the learning process should
be based only on the content aspect, real communication and should exclude
the work on the language form. To achieve this, it is necessary to use genu-
inely communicative tasks that are adequate to the set goal. In this case the
principle of consciousness of learning in this case is underestimated and does
not take into account the cognitive processes characteristic of mastering a
foreign language.

Unlike Western colleagues, the majority of Russian scientists and meth-
odologists accept an interpretation of the communicative method, according
to which the learning process should reasonably combine systemic and sub-
stantive approaches, including the work on both form and content aspects of
speech.

Such an interpretation of communicativeness allowed methodologists to
introduce the term ‘communicative-cognitive method’, that is, to draw atten-
tion to the cognitive aspect of the process of mastering a foreign language
when the language is studied outside the language environment and many
features of its use, namely socio-cultural, are learned at the knowledge level.

In accordance with this understanding of the communicative approach in
teaching a foreign language, the Passov’s communicative method and Shati-
lov's communicative-cognitive method were developed and introduced into
the teaching practice.

It seems that the most successful strategy in teaching a foreign language
is the use of mixed methods, which are widely used throughout the world
because of their successful combinatorics and universality of application.

Among the numerous representatives of this trend, we would like to
dwell on the activities of P. Hagboldt and B.V. Belyaev in detail.

According to the American methodologist, Professor Peter Hagboldt, the
method is a set of techniques aimed at achieving a specific goal for a certain
period with certain textbooks taking into account the age and general devel-
opment of students, as well as the school and society.

The method is never permanently frozen, it must be adjusted when teach-
ing conditions change. He relates the following methodological principles:

1) the interrelation of various types of speech activity and the transfer of
skills from one type of speech activity to another;

2) the difference between active and passive language proficiency;

3) the use of associative links and analogies;

274



4) the use of translation as a means of learning;
5) the role of foresight and additions [2, p.21].

The interrelation of various types of speech activity can, according to P.
Hagboldt, be a reliable principle in teaching, if one is well aware of the es-
sence of each of these types and makes efforts to transfer skills from one's
native language to a foreign one or from one type of speech activity to an-
other inside a foreign language.

In our country, the mixed method was justified in the works of Professor
B.V. Belyaev. The author calls the method proposed by him consciously-
practical. He calls it conscious, because he believes that language learning
should begin with the awareness of the linguistic facts being studied, and
practical, since practice — various kinds of exercises, especially speech and,
first of all, oral exercises — play a dominant role in his proposed method
[1, p.51].

It seems that the goal of the communicative approach to bring the student
to speech should not be limited only by the construction of statements using
the model and their repeated reproduction, although, of course, such speech
exercises are important when teaching a foreign language.

However, it seems to us, that it is worth paying more attention to the con-
tent aspect of the issue, to teach the student, first, grammatical and syntactic
specificity of the language being studied. After that, having in his disposal
the apparatus for constructing a monological utterance, the student is able to
enter into a dialogue, producing an infinite number of utterances, without
thinking about them, or rather, not recalling the learned cliché remarks. To
successfully communicate with a foreign language partner, mechanical
memorization is not enough, and it is impossible to memorize all possible
replies with their diverse lexical content, subtleties of syntactic structure,
compliance with grammatical norms.

Knowing the grammar of the language being studied, constantly enrich-
ing his own vocabulary, performing exercises to develop oral skills, the stu-
dent will be able to feel free in any speech situation, as he will be able to an-
swer and ask questions, and express his own opinion.

Thus, when choosing an approach and methods of teaching a foreign
language, first, it is necessary to proceed from the real abilities (physical,
cognitive) of the students, their personal characteristics and the immediate
tasks of teaching a foreign language. In addition to the common goal to teach
the student to read, write and speak a foreign language, it is necessary to pur-
sue the main goal, the one that constitutes the essence of the language as
such, namely, to teach the student to use a foreign language to communicate
with a foreign partner.
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