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Russia is one of the most multicultural and multiethnic countries
due to its biggest territory. With the increasing immigration,
multiculturalism becomes even more articulated. So does the level of
religiosity amongst the population. Between 1991 and 2008, the share
of Russian population that does not identify with any religion dropped
from 61% to 18 % and the number of people who identify themselves
as Orthodox Christians rose from 31 % to 72 % correspondingly™.

Though such a picture of ‘religious renaissance’ seems ambiguous
for the reasons that people’s return to religion does not necessarily
mean the increase of their participation in a church life, still the share
of people who believe in God rose from 38 % in 1991 to 56 % in 20082

The Constitution of 1993 provides freedom of religion and states the
secular character of the country®. The same goes for public education
which secular natureis formulated in the Federal Law on Freedom of
Conscience and Religious Associations of 1997. However, the same
Federal Law recognizes a special role of the ROC in ‘the history of
Russia, the formation and development of its spirituality and culture™
and alsoChristian, Islamic, Buddhist, Judaist and other religions’
heritage in Russian history. Thus, the notion of ‘traditional’ religions
was introduced,which implies the special relations between the state
and such ‘traditional’ religions.

Leaders of the ROC have actively lobbied the introduction of the
school subject devoted to the history and teaching of Orthodoxysince
the collapse of communism. This initiative led to heated debates
among representatives of other confessions, politicians and civil

! Pew Research Center (2014). Russians Return to Religion, But Not
to Church, available online at: http://www.pewforum.org/2014,/02/10/
russians-return-to-religion-but-not-to-church/ (accessed 01.02.2015).

2 Pew Research Center (2014). Russians Return to Religion, But Not to
Church, available online at: http://www.pewforum.org/2014/02/10/
russians-return-to-religion-but-not-to-church/ (accessed 01.02.2015).

3 Article 14.

* Federal Law on Freedom of Conscience and Religious Associations,
preamble.

354



society activists, scientists, and fed the serious concerns of parents®.
To put an end to a great range of different regional programs about
ethics and religious teachings, which were spread all over the country,
on September 1% 2012 it became a national requirement in Russia
that 4™ and 5% year pupils learn Fundamentals of Religious Cultures
and Secular Ethics. The subject consists of six modules and allows
children and/or their parents to choose one of them: Fundamentals of
Orthodox Culture, Fundamentals of Buddhist Culture, Fundamentals
of Islamic Culture, Fundamentals of Judaic Culture, Fundamentals of
World Religious Cultures or Secular Ethics.

The interesting thing of first time running of FRCSE was that parents
of two-thirds of children chose secular modules (Secular Ethics and
Fundamentals of World Religions) despite the expectations of the
ROC. In its turn, FOC according to BBC Russia were chosenonly by
32 %2 The choice of modules across the country, of course, differs
from region to region.

Estonian case of RE is very interesting even within the general
picture of European countries for many reasons. First, Estonia is
probably one of the most secularized countries in Europe. Second, RE
in the non-confessional form of teaching about world religions was
introduced in Estonia right after the declaration of independence in
1920 what made Estonia one of the first countries with the secular
RE. Third, Estonia is a country with the long antireligious political
tradition as well as Russia being the main heir of the USSR.

Estonia as a member-state of the EU follows the Toledo Guiding
Principles on Teaching about Religions and Beliefs in Public Schools
(2008), which complement The Council of Europe Recommendations
on RE.

According to the Estonian Constitution of 1992, there is no state
church, ‘everyone may freely belong to churches and religious
societies’. Besides, the Constitution does not give preferences to any
religion regardless its contribution to national and state development.

!Smirnova, M. (2014) Freedom of Conscience and the Right to Education
in Russia - a Secular Country of Cultural and Religious Diversity in: Russo,
C.J. (Ed.) International Perspectives on Education, Religion and Law, p. 187.

2 BBC Russia (2013) Kypcbl npaBocjiaBus B IIKOJaX: II€PKOBb
HejoBosibHa nudpamy, available online at: http://www.bbc.co.uk/
russian/russia/2013/01/130124_patriarch_culture_courses.shtml
(accessed 01.03.2014).

% Constitution of the Republic of Estonia § 40.
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However, it does not forbid the cooperation with religious institutions
in the sphere of education, which are indeed actively involved in the
process of syllabus developments, teaching-learning resources etc'. As
it is everywhere in Europe, Christianity as the fundamental partof the
European identity warrants more space on the timetable of RE than
other world religions. However, the emphasis on Christianity and a
strong support of RE by the Estonian Council of Churches became a
cause of a negative attitude of Estonian society towards RE.

The status of RE classes in Estonia and Russia is very different. It
is an obligatory subject in the former and an optional in the latter.
The reason of a voluntary character of RE in Estonia is the strong
disagreement within the society towards the status of RE.

Some Estonian schools found the way to solve the problem of
religious illiteracy through the introduction of compulsory subjects
about religions with different names such as ‘History of Culture’ etc.
In such cases, schools do not have to follow the principle of voluntary
learning and these courses could be compulsory with no parent’s
permissions needed?

As FRCSE is a compulsory class in Russian schools, it is taught upon
the national syllabus. In Estonia, there exist just general guidelines
on teaching of RE what in fact makes the organization of such classes
even more complicated giving schools freedom in elaborating its own
syllabuses. Moreover, RE lasses are only possible with a minimum of
15 students who are interested in the subject®. Today REis taught in
approximately in 60 schools out of more than 600*. In P. Valk’s words,
RE in Estonia is a ‘marginal optional subject available only to a small
number of pupils™.

1Valk, P. (2007) Religious Education in Estonia in Jackson, R., Miedema,
S., Weisse, W, Willaime, J-P. (Ed.) Religion and Education in Europe:
Developments, Contexts and Debates. p. 167.

21bid, p. 56.

3 Basic Schools and Upper Secondary Schools Act of 1999 (2010) in
Schihalejev, O. From Indifference to Dialogue? Estonian Young People, the
School and Religious Diversity, p. 55.

*Valk, P. (2007) Religious Education in Estonia in Jackson, R., Miedema,
S., Weisse, W,, Willaime, ]-P. (Ed.) Religion and Education in Europe:
Developments, Contexts and Debates, p. 169.

SValk, P. (2010) Using Contextual Approach for Preparation of the Syllabus
for Inter-religious Learning in Engebretson, K., de Souza, M., Durka, G., Gearon,
L. (Eds.) International Handbook of Inter-religious Education, p. 537.
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All the reasons mentioned above make it very hard to get the entire
picture of RE in Estonia. So hard that even the Ministry of Education
and Research has no entire picture of the spread of RE throughout the
country.

As far as teachers of RE are concerned, Estonia and Russia are
very different. Most of the FRCSE teachers in Russia are teachers of
primary school with no special education in religions. EstonianRE
teachers have to be educated both in theology and in pedagogy. Most
of the high institutions able to prepare teachers specializing in RE
are confessional ones. Thus, majority of RE teachers have a church
as their main employer and combine either their work at school with
being employed at church or they teach as well other subjects such as
philosophy or history.

RE arises criticism in every society and Russia and Estonia are not
the exceptions.While Russia has successfully established compulsory
RE, Estonian strong opposition to RE represented by the Estonian
native faith group and famous writers, columnists and artists! does
not allow RE classes become obligatory.

Neither Russian nor Estonian scenario with RE criticism is unique.
What is clear is that both Estonia and Russia recognize the importance
of teaching about religions and see school as a platform where mutual
respect towards different cultures and national traditions of both
major and minor ethnic groups could be promoted. Moreover, both
countries recognize the vital importance of religions to be taught from
the secular point of view.

At the same time, there are many dangers that RE has already
faced and could face in the future. The situation in Estonia regarding
the status of RE is complicated. Though Estonia follows the general
European principles towards teaching about religions, very few
Estonian schools provide RE classes. Moreover, with no national
syllabus on RE and schools freedom in elaborating its own syllabuses,
there is a great danger that RE will differ extremely from school to
school.

As for Russia, dividing RE into modules turned out to be unrealistic
in providing all schools with all six options. And even if it is possible,
there is anothergreat problemwhen children learn about only one
religion, which was chosen for them, and they do not even hear on
FRCSE classes about other religions of their Homeland unless each

! Schihalejev, 0. (2010) From Indifference to Dialogue? Estonian Young
People, the School and Religious Diversity, p. 59.
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module is extended with the information about other religious cultures.
Unfortunately, such adjustments are still not brought into life.One
more hot issue concerns the useof religion for ideological purposes.
The great danger here is to substitute development of tolerance and
understanding of religious cultures and those who represent them for
nurturance of patriotism where the main focus is no longer on pupils
as individuals but on the state itself.

KOH®ECCUOHA/IbHO OPUEHTUPOBAHHBIHN THII
PEJIMTUOBEAYECKOTI'O OBPA30BAHUA
B POCCUMCKOMU IIKOJIE
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CerofiHs1 3HaUMMOe MeCTO B psily 06pa3oBaTe/IbHbIX IPOGJIEM BO
MHOIMX CTpaHax MHUpa 3aHUMaeT IpobJjeMa «pesiurus U 06pa3oBa-
HUe». B3aMMOOTHOIEHNSI UHCTUTYTOB 06pPa30BaHUS U PEJIUTHH B CO-
BpeMeHHOM (MOJiepHOM) 061[eCTBe NPeACTaABJIAITCH Ype3BblYaliHO
CJIOKHBIMU: OTYACTU B CHUJIy TOrO, YTO OHU JAJIUTEJbHOE BpeMs pas-
BUBAJINCh aBTOHOMHO U HE3aBUCHMO JPYT OT JAPYra, OTYACTH Ke I0-
TOMY, YTO B XOJle MOJEPHHU3AUU CYLIeCTBEHHO YCJOXHUJIACh CaMa
CTPYKTYpa COLMAJIbHBIX OTHOLEHUH. [lo 3TOM mpUynuHe ceilyac, Kak
HUKOT/Ia paHee, aKTyaJbHBIM NpeJCTaBJsETCS IepeocMbIcieHue
CTEPEOTHUIHBIX NPEJICTABIEHUN U 0 CAMUX UHCTUTYIIMOHATBHBIX CTO-
pOHaX B3aUMOJIEHCTBUS, U O CUTYalluy, B KOTOPOH OHO NMPOUCXOLUT.
CnenyeT OTMETHUTb, UTO BONPOC B3aMMOOTHOIIEHUH 06pa3oBaHUsA
Y peauruu Ha py6exe XX u XXI B. mpeJie/ibHO pe3K0 0603HAYUJICS B
nocTcoBeTcKko Poccuu, yeMy crnocoOGCTBOBaJ pafiMKaJbHbIN Xapak-
Tep NpeALlIeCTBOBABLIEH CEKYISIPU3aLUK 00pa30BaTebHON cdephl U
00IIeCTBA B LIEJIOM.

O6pasoBaHMe NpeACTaB/seT OAHY W3 BakKHeHIIUX pedseKTHB-
HBIX TO/ICUCTEM COLIMYMA, OCYLIECTBISAIIYIO B IPOLeCCe BBINOJIHE-
HUS CBOEH omnpezessoeil pyHKINH — pOPMUPOBAHHUS COLUATBHO-
ro cy6’beKTa - NepMaHEHTHbBINA KOHTPOJIb «KKOHTPYIHTHOCTH peasniii
U ujeasnoB o6iectBa» (C. A. lllaponoBa)l. O6uias npeamMeTHas ped-
JIEKCUSI PeJINTUM B 0O0Pa30BaHUM COCTOUT B TOM, YTOGBI «paccTa-

lapoHoaa, C. A. Conposiorusi o6pasoBaHus: yueb. mocobue / C. A. lllapo-
HoBa. - M.: U3x-Bo TICTTY, 2011. - C. 85-86.
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