JIep’KaHusl KyJbTYpHOTO KOHTEHTa. JlaHHOE 3HaHHE MO3BOJUT CTYJEHTaM
C YYETOM ONPEJENICHHOTO MPaKTHUYECKOrO OIbITa, MOJIYYEHHOIO B paMKax
00pa30BaTENBFHOTO MPOIECCa, OCYIIECTRBIATh () ()EKTUBHYI0 KOMMYHHUKAIIUIO
B pa3M4HbIX cepax ¢ MpeACTaBUTCISIMU UHOKYJIBTYP. IMEHHO 3J€MEHTHI
TEXHOJIOTHH JIBPUCTHYECKOTO OOY4YCHHUs OyIyT CIOCOOCTBOBATH PAa3BHTHIO
Yy CTYICHTOB THOKOCTH MBIIUICHUS, Jy4IIEeMy HOHUMAHUI0 MCHTAIUTETA
MpeACTaBUTENCH MHOKYJIBTYP U AAJIbHEHIIEH MX COIMaIN3allui KakKk B YCIIO-
BUSX UCKYCCTBEHHOTO OMJIMHTBH3MA, TaK U B MHOSI3BIYHOHN Ccpejie.
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This article touches upon two types of assessment of students’ performance
while teaching foreign languages or language related disciplines: summative
(traditional) and formative (alternative). It enumerates and describes differ-

ent kinds of activities of alternative assessment and presents a rubric for as-
sessing students’ oral reports (presentations).

Keywords: summative (traditional) assessment; formative (alternative) assess-
ment; rubric; reports / presentations; TEFL; language related disciplines.

B nanHO#1 cTaTbe paccMaTpuBalOTCs Ba BUJA KOHTPOJIA 3HAHUM CTYIEHTOB
B IpollecCe INPENoAaBaHMs MHOCTPAHHOIO s3bIKa WJIM  SI3BIKOBBIX
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MUCLMIUTAH: TPOMEXKYTOYHBIH / WUTOTOBBIN (TPaJHULMOHHBIA) KOHTPOJIb U
(dopmMupytomee (aTbTepHATHBHOE) OLICHUBAaHUE. B cTaThe mepedncisrores u
OIKCBIBAIOTCS Pa3IM4HbIC BUABI 3aJaHUU JUIl aJbTCPHATUBHOIO OLICHUBA-
HUS, a TAKKe MPEJCTaBICHbl KPUTEPUU OLCHUBAHUS YCTHBIX BBICTYILUICHUM
(TIpe3eHTanuii) CTYACHTOB.

Knrouesvie cnosa: poOMeKYTOUHBIN / HTOTOBBIA KOHTPOIIb; (HOpMHPYIOIIEE OLIe-
HUBAHUEC, KPUTCPUU OLCHUBAHUS; NOKJIAIbL / Npe3CHTaluu; NperogaBaHUue AHTJINH-
CKOI'O A3bIKa KaK HTHOCTPAHHOI'O; SI3BIKOBBIC AU CIIUIIIINHBIL.

Two types of assessment

In today’s educational process two types of assessment are clearly distin-
guished: summative and formative. The summative (diagnostic, traditional,
formal) assessment helps to assess students’ gained knowledge and includes
mid-term and end-of-term tests, credits (pre-exams) and exams, state exams
with marks (scores), etc. Formative (alternative, informal) assessment in-
cludes students’ language practice and teacher’s observations, teachers’ and
students’ asking questions and the last but not least — student’s involvement
(self and peer observation). Charles R. Hancock states that “alternative as-
sessment is an ongoing process involving the student and teacher in making
judgments about the student's progress in language using non-conventional
strategies” [2, p. 3]. In alternative assessment students are directly involved
in the process of evaluation, they reflect on their own and their groupmates’
performance. The research shows that through alternative assessment stu-
dents become responsible for their learning process, more motivated and
show improvements in their performance [3].

Catherine Garrison and Michael Ehringhaus write that it is really impor-
tant what teachers do with the information they get after summative assess-
ment of their students because they should analyze the information of the
assessment carefully in order to improve their teaching. I find their compari-
son of passing one’s driving test with passing a test in the EFL very vivid and
helpful for understanding the importance of formative assessment as practice.
Both tests show the result of student’s gained knowledge in scores or points
but do not provide teachers with the information of what should be done next
in their teaching process [1, p. 2]. Formative assessment helps teachers dur-
ing the educational process understand what questions to ask and answer,
when to explain more and when to move on to the next topic. Summative
assessment helps teachers analyze students’ progress.

Tasks of alternative assessment

There are various kinds of alternative assessments which could be used
in teaching: portfolios, K-W-L charts, performance-based tasks, pictorial
products, written products, etc.
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A progress assessment (portfolio) can include examples of student’s
tests, quizzes, projects, hometasks, drawings, as well as self-assessments,
comments from peers, and comments from teachers. Portfolios are created to
be assessed by peers and teachers and to show students their progress. The
work on developing a portfolio is a creative, motivating, autonomous process
for students [2, p. 4].

Pictorial products include different drawings, posters, diagrams, etc.
which students can create in the class or at home instead of or along with
writing or speaking activities.

Oral performance-based tasks consist of interviews, role plays, oral re-
ports, presentations, student-teacher conferences, etc. [4]. Written products
may include summaries, essays, reports, etc. [S]. As an oral / written per-
formance-based tasks students can be asked to create their own tests which
must be later checked by a teacher and done by peers.

Self-assessment is very important in alternative assessment process.
K-W-L chart (what I know / what I want to know / what I've learnt) is a use-
ful tool to use at the beginning of a new topic. It will help a teacher see stu-
dents’ background knowledge. It can also be used at the end of the topic to
see what knowledge has been gained during students’ studies. A good tool
for self-checking after text reading is a chart with two headings: What I un-
derstood / What I didn’t understand which can refer to ideas or vocabulary.

Peer and/or group assessments are also necessary in the informal assess-
ment. K. Shaaban suggests: “For example, students can write evaluative, en-
couraging notes for each member of their team emphasizing their positive
contribution to team work”™ [4, p. 38].

Assessment Rubrics

In my teaching practice I try to use both types of assessment. As a tradi-
tional university teacher, I have to assess student’s final product (the result of
his/her work), give feedback and put a mark (a score from 1 to 10).

One of my favourite teaching activities are oral (individual or group)
presentations (using a power point presentation tool). “Presentations are im-
portant for assessment because they can provide a comprehensive record of
students’ abilities in both oral and written performance. Furthermore, presen-
tations give the teacher some insights into student’s interests, work habits,
and organizational abilities”, writes K. Shaaban [4, p. 37].

I suggest using the following rubric for assessing student’s oral reports /
presentations:
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Table 1
Assessment Rubric for Oral Reports / Presentations

Requirements for a report Zero (0), half (0.5) or one (1)
point for each

Logical Structure

3 Good Questions (to the audience before your
report)

Power Point Presentation

Pictures, diagrams, etc.

Videos

Test / Questionnaire (to your report or video)

Interesting Report

Fluent Speech (not reading)

No Language Mistakes (clear pronunciation, cor-
rect grammar, explained/translated vocabulary)

15-20 min. long

This simple rubric can be used for assessing students’ oral reports pre-
pared for EFL/ESL classes or language related disciplines (the history of lan-
guage, phonetics, grammar, lexicology, area studies, etc.). Rubrics presented
to students in advance, before the task must be completed, give them a clear
idea of the task requirements, thus, serving as checklists. At the same time
rubrics simplify teacher’s assessment process and further feedback about
student’s performance. The rubric is also a useful tool as a peer assessment
which affects students’ involvement in the studying-teaching process, pro-
motes interaction between students in the classroom, stimulates students’
motivation for perfect task completion, even when students appear to be sub-
jective and give positive evaluations to their peers.

Conclusion

Alternative assessment focuses on student’s individual learning devel-
opment rather than comparing students with each other, emphasizes his/her
strengths rather than weaknesses and takes into consideration students’ dif-
ferent learning styles, different foreign language levels, different background.
“However, teachers should not be expected to use techniques of alternative
assessment exclusively. Teachers should strive to familiarize their students
with all forms of assessment because each form has its merits and uses, as
well as its problems and shortcomings” [4, p. 39].
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The article describes the content of the discipline "Programming" for

students of the specialty "Modern Foreign Languages (teaching)". The

specific tasks and perticularities of the methodological support are

highlighted.
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