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This article is based on the paper «ESP/EAP: New Challenges — New Strategies», read by the 
author at the recent XII International Conference of the Belarusian National Association of Teachers 
of English (BelNATE) on November 10—12, Minsk. The conference dealt with the issues of teaching 
the English language and literature in the context of the 21st-century reality and some of that reality 
directly concerned teaching EAP and ESP.

The new challenges introduced by the Republic of Belarus joining the Bologna Process were 
outlined in the conference paper as the following:

— the age and learning experience disproportion between the school and university students of 
the EU countries and the Republic of Belarus;

— the differences between the cognitive patterns in the systems of linguistic education as 
envisioned by the European guidelines and the effective national experience;

— hasty and inadequate needs and market requirements study;
— the lack of time for trialling new types of programmes — their curricula, standards syllabi, 

teaching and assessment techniques and learning from the feedback;
— a great variety of the Master programmes requiring different strategies for the EAP syllabi 

depending on the objectives of the programmes. 
The strategies suggested in the conference paper can be summed up as follows: 
— adaptation as the use of the existing curriculum and the syllabus for the research Master 

programme which serves as the fi rst stage for the PhD degree and envisions taking a special kind of 
exam; the content and the teaching materials should be supplemented and modifi ed to make up for 
the loss of the contact time;

— innovations, meaning the innovative teaching technologies and effective techniques with 
reference both to the previous learning experience of the students and to the objectives of the relevant 
programmes;

— needs study, EAP course structuring and design; introduction of core and optional modules, 
with optional modules introduced after the needs study and core modules shared by several (or all 
programmes) as a foundation; 

— versioning, which would enable both teachers and students to combine the required 
competencies and skills within either the Master programme with research or in a more practically 
oriented version. 

This paper presents some innovative techniques which have been used for several years in the 
Master programmes EAP taught in our context means going beyond the framework by which the 
course of preparation for the PhD degree English exam is usually bound. 

The greatest resource for innovations in teaching EAP is considered to be the students themselves 
whose awareness of the current learning needs and new developments in their subject area can be 
relied on to bring new content in to the classroom. 

Also, contemporary educational technologies used in teaching English for their specialism 
at the BA level (such as case studies, portfolio technique, cognitive map plotting — all involving 
modern information technologies) left the students prepared to apply them to new objectives. 
Added to which, the new experience of external assessment during their internship allows the 
students to chart their own learning curve and evaluate the priorities in a more meaningful 
way.

All MA programmes taught at the Faculty of International Relations aim to provide students with 
transferable skills; thus the sharing and interchange of techniques between the specialism subjects and 
the courses of English becomes a must. But the selection and application of the forms and techniques 
will depend on the type of MA programme offered: with research / practically oriented / in English / 
in Russian / 2-year long / 1-year long. The list does not seem to be complete yet and new programmes, 
if we consider the experience of our colleagues abroad, are yet to appear. So the teaching techniques 
borrowed from the specialism subjects ought to cover most of the variety of language skills needs. 

This article discusses the use of innovating teaching techniques in reference only to some 
language skills: listening, reading, writing and, to a certain extent, translation. 
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With the MA programmes taught in English fast becoming a reality listening and note taking skills 
come to the fore. The BA level did not require much note-taking. The listening skills mostly involved 
listening for precise information or catching the gist, though the International Relation students did 
some consecutive interpreting. But the analysis and rearrangement the note-taking involves were not 
practised in English. So, this skill has to be transferred from Russian and practised on the content 
and in forms relevant to the students of any particular programme. The tasks offered may include: 
some lecturettes read by the teacher (either borrowed from the EAP skills series books or developed 
by the teachers); listening to the talks prepared by the students of the group on the problems they 
explore and completing some tasks like noting the points for the ensuing questions, taking down the 
information for a table or a chart to be drawn following the lecture, putting down the key phrases for 
a summary to be translated into Russian. Students can also be asked to do summaries in Russian of the 
relevant MOOC lectures, the task they can do over a set period of time independently. The evaluation 
(and formal assessment) of the completed tasks is done in the form of group discussion to promote 
peer learning and team working. Translation activities should be included for Both the research and 
practical programmes because they train a valuable skill which, depending on the type of information 
processed, can serve both theoretical and practical purposes. 

Reading and translation skills have always been the basis for academic studies. At this stage, 
the focus shifts to simulation of natural reading style of research: searching for key words and precision 
data; close intensive reading of passages, identifi ed as relevant; taking notes; paraphrasing and interpreting 
(explaining). Training these skills should start with building up a certain algorythm or sequence of 
activities aimed at developing: anticipation (pre-text tasks, interpreting the headline, the fi rst paragraph); 
identifi cation of the main points (key words and phrases); pointing out the structural linguistic means 
(academic text clichés, structuring both the format and the message); paraphrasing and summing up 
(starting with the level of single words through the phrase level to the paragraph and eventually to the 
whole text). Most of the MA students are familiar with the tasks but as the BA course of English usually 
does not provide enough time, only some of them are trained and certainly not as a combined or integrated 
competence. After some not lengthy texts have been read and discussed in class each student in his or her 
turn prepares a text for the class. This should be an article, or a section of a big one, more or less complete 
in meaning. The student makes sure all students and the teacher get a copy beforehand. Meanwhile, the 
student studies the text and prepares some of the tasks mentioned above, such as marking the key phrases, 
the words and phrases for paraphrasing; the linker and academic clichés. It is done for each paragraph that 
had better be numbered. He or she also writes a summary based on the key phrases. 

In class the student discusses each paragraph with other students and they are asked to sum up 
the information of one of the paragraphs. After they read their versions, the student who prepared his or 
her summary at home reads this summary which is then discussed in its turn. Other activities simulating 
academic discourse can be practiced here as well: question-answer sessions, extended comments, etc. 
The home assignment should include writing an abstract of the text or an annotation. Rendering the gist 
of the text into some other mode, like diagrams, charts or tables is also very effective.

Translation comes in at various points but the most required format is translating summaries 
and abstracts; that is apart from translating the whole article which can be recommended as a more 
advanced activity instead of preparing what is required by the PhD assessment, and has practical 
application, since this translation can be quoted in the dissertation, used for reference at the department 
and so on. It also goes to the MA student’s portfolio, which also is an innovative practice. 

Writing skills in teaching MA programmes in international, regional or related studies are usually 
based on reading and too often show the interference of the students’ mother tongue and the dependence 
on academic conventions of their culture. One of the techniques which help to cope with this drawback 
is compiling an English-Russian glossary of academic discourse clichés advising them to build up a 
repertoire of communicative equivalents of those phrases they prefer to use themselves when writing in 
their mother tongue. The functions of these phrases are regularly discussed in class and sharing of the 
variants is strongly encouraged. For every function — setting the aim of the study, etc. — the students 
are asked to write a paragraph about their own MA topic, so that by the end of the programme the 
students have a draft for the written presentation of their work, which after revising will complete their 
portfolio and together with the topic terminology and academic clichés glossaries will enable them to 
prepare those formats of academic discourse (written and oral) which might be needed.

This technique combines product-oriented writing with process-oriented one and has proved 
quite effective.


